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Every Child a Reader and Every Child Counts aim to:

· enable the lowest attaining 5% of children to make greater progress towards expected levels of attainment in literacy and/or mathematics and to achieve Level 2 or where possible Level 2b or better by the end of Key Stage 1;
· develop and maintain the expertise of highly trained specialist teachers who both provide intensive intervention teaching to children in Key Stage 1 and support the improvement of the quality of teaching in their schools, thereby helping to raise standards across the board.

Evidence of impact

· Closing the achievement gap for individual children

In 2009-10, over 14,000 children received individualised support in literacy and over 8,000 in numeracy from Every Child a Reader and Every Child Counts. Using standardised tests, evidence demonstrates that these, initially very low- achieving, children make between 4 and 5 times the normal rate of progress:

· an average gain in Reading Age of 21 months after 40 hours of individual teaching;

· an average gain in Number Age of 14 months after 20 hours of individual teaching . 

75% of children participating went on to achieve Level 2 or better at the end of Key Stage 1.  Follow up tests at three and six months after children have completed their programmes show that gains are maintained and progress continues.    

These gains have remained consistent throughout the development and expansion periods of the programmes, during which over 4,000 schools have participated in Every Child a Reader, with over 30,000 children benefitting from one to one teaching. Every Child Counts has been newly developed through a 3 year research and development phase during which over 2000 schools have participated and over 11,000 children received intensive Numbers Count teaching.
Analysis of the profile of children benefiting shows that the programmes are consistently maintaining a focus on reaching the children most at risk of underachievement. On average in 2009:

· 62% were of White British heritage, as compared to 74% in the national primary population

· 55% were boys, as compared to 51% in the national primary population

· 53% had special educational needs, as compared to 20% in the national primary population

· 42% were entitled to Free School Meals , as compared to 19% in the national primary population

· 37% were of Ethnic Minority heritage, as compared to 26% in the national primary population

· 26% were learning English as an Additional Language, as compared to 26% in the national primary population

	I don’t think there’s any doubt it’s a fantastic programme. I’d like us to be able to reach double the numbers of children.  Head teacher


· whole school impact

Schools involved in Every Child a Reader and Every Child Counts are gaining benefit from the role of the specialist teacher as their ‘in house expert’ who can help the school improve the quality of teaching in literacy /mathematics overall and raise standards for all children.
In 2009:

· schools participating in Every Child a Reader exceeded national trends, showing an overall improvement of 1% point at National Curriculum Levels 2 and 3 above national standards, which remained static at all but one of the levels analysed. 

· schools participating in Every Child Counts exceeded national trends, showing an overall improvement of 1% point at National Curriculum Level 2, as compared to no improvement in non- ECC schools and an overall improvement of 1% point at Level 2b as compared to a decrease of 1% point in non- ECC schools. 

· 7 out of the 10 top primary schools for adding value were involved in one or both of the Every Child a Reader/Counts programmes and
· 7 out of the 10 most improved primary schools were involved in one or both programmes.
	I’m struck by how far schools invest emotionally in this programme – the achievements of children on Reading Recovery raise aspirations across the whole school and encourage staff to think more inventively and ambitiously about how they can support all pupils. 

Jeremy Hunt MP


How the programmes work

Every Child Reader and Every Child Counts are designed as whole school improvement programmes, at the core of which lie the expertise of the highly trained teacher. 

	Wave 1
	High quality daily teaching of literacy/mathematics 
	all children

	Wave 2
	Small group additional intervention support
	Just below national expectations

	Wave 3
	Individual or very small group intervention with a trained and supported TA
	Struggling

	
	Intensive and individualised teaching of  literacy/numeracy by a trained specialist teacher 
	Lowest attaining 


The programmes provide a ‘layered framework’ to support school improvement, with a clear emphasis on the prime importance of high quality daily class teaching for all children in order to secure early literacy and numeracy skills- through the systematic teaching of synthetic phonics and basic mathematical skills. This framework also supports the development of a planned approach to providing additional support for all children at risk of falling behind.

Equal emphasis is put on the freedom of the school to use the specialist teacher as a resource for supporting basic skills teaching more widely, for example: by disseminating best practice in whole-class phonics teaching; leading parental involvement activities; developing a whole school approach to rote counting and enhancing the quality of the less intensive reading and mathematics interventions for those children who struggle with literacy and numeracy but do not experience the acute difficulties of the lowest achieving five per cent. 

	At St Peter’s Catholic Primary School in Manchester, the Every Child Counts programme was taken on as a key driver for improving mathematics in the school overall. Under the leadership of the Numbers Count teacher (who is also the school’s new Deputy head teacher), the methodology of Numbers Count has been effectively spread throughout the school so that all staff and all children are benefiting. Teaching Assistants have all been given specific training and have all observed Numbers Count lessons. As a consequence, their work in classes has become more closely targeted on the needs of the children they support and key resources are deployed to assist them. They describe ‘having their eyes opened’ to new methods and ideas and to have become far more positive towards mathematics – many had personal negative experiences of mathematics in their own education. One Teaching Assistant has undertaking further training in order to become a key support in mathematics for children ranging from 7-11 years of age in Key Stage 2. 

The Early Years Foundation Stage has been involved from the start and, although children at entry are up to 12 months behind national averages, they are now transferring into KS1 generally above national expectations.  

Key Stage 1 results for 2009 were almost identical to the national average: over 84% of children left Year2 working at the nationally expected Level 2 or above - a very significant improvement on 2008 when only 63% of seven year olds attained Level 2 or above. Similarly, the number of children achieving Level 4 or above at the end of Key Stage 2 rose from 68% in 2008 to 82% in 2009 - slightly above the national average.




Parental involvement

Schools are consistently finding that the programmes are helping to involve parents who might previously found it difficult to participate in their child’s education. 

	Redscope Primary School in Rotherham has seen the Every Child Counts programme as a key part of its drive to involve parents and raise aspirations. All parents/carers have accepted invitations to observe and share lessons and the day of the family visit is relished by the child. An observed lesson gives everyone a shared experience that generates a genuine conversation about mathematics. The school corridors and playground allow the dialogue to continue. Some parents have called into lessons frequently, volunteering that they were learning too.  Home activities are now an established part of the programme and individual bags are returned daily and commented on.


	My son has improved a lot. He has enjoyed his homework and doesn’t sleep until he has done it. He tells his sister and my wife about his work and what he has learnt and can do. He asks me a lot of questions about numbers to see if I know the answers! 

Parent


The case for investing resources in early intervention

There is a clear evidence base for the value to be accrued to schools and society from investing early before educational failure begins to impact on the whole child. Basic literacy and numeracy skills are critical to building self esteem and relationships with peers. The burden of being unable to read or count impacts on a child’s confidence early, as they find themselves unable to participate fully in lessons or keep up with the academic standards achieved by their classmates. Evidence shows a clear relationship between poor literacy/numeracy and truancy and behavioural problems, and involvement in crime. The positive impact of investment at age 6 is as well-evidenced as the consequences of failing to act. 
	Children who were poor performers at 5 but managed to become high performers by 10 were as successful in adulthood as if they had never been underachieving at 5
Feinstein and Bynner 


The correlation between success at Key Stage 1 and the chances of success later in school life is clear:
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Without help early on, children with severe difficulties in basic skills require significant investment later in special needs support and truancy and behaviour support. A typical primary school will spend £2,187 over Key Stage 2 (ages 7-11) on special needs support for each pupil who has not learned to read by the age of 7 – almost as much as the cost per child of providing  an intensive one to one literacy teaching programme through Every Child a Reader. Research undertaken by the KPMG Foundation has found that the investment of £1 in early intervention has the potential to save, long term, £12- £19 to the public purse.
	I have been particularly interested in the change in pupil attitude. Pupils on the programme are excited about what they are doing and enthusiastic about their work. This has had an impact on other work in class and had a positive effect on behaviour in more than one case. The strongest impact is in the new levels of engagement in all aspects of school life.

Headteacher


Currently, over 30,000 children (about 5.5% of the cohort) leave primary school each year at the level of a seven year old or below in literacy and a similar figure leave primary school at the same level in mathematics. Around 23,000 children are at this level in both subjects.  Improvements in classroom teaching (through more effective phonics teaching, for example) can be expected to deliver higher standards for the majority of children. Current evidence suggests, however, that this alone will not meet the complex needs of the bottom 5% of the mainstream cohort. In his ‘Breakthrough Britain’ work, Iain Duncan Smith noted the programmes’  track record of dramatically improving results for underachieving pupils and suggested that ‘this approach will help ensure that all children are able to leave  primary school literate and numerate’ 
	The school serves an area of significant deprivation and constant change.  Every Child a Reader offers some of our children the opportunity to get individual tuition to catch up with the ‘norm’.  We have bright children whose domestic experience and background denies them the privilege of early literacy.  The programme helps bridge that gap and then demands that the school maintain the children at the ‘norm’.  Thank you for creating the challenge!’

 Headteacher


	We got the best results we have ever had and it was Every Child Counts which made the difference.

We also noticed a difference in literacy, self esteem, attendance.

A lot of the reports from class teachers were on the children’s new confidence in class – putting their hand up, answering questions – the affective gains were as important as the cognitive ones. The children no longer saw themselves as failures.

Head teacher


What next?

Over the years, schools have chosen to run these programmes because they know how effective they are and because the programmes are reliant upon a strong evidence base which proves that they work. An Every Child a Chance Trust survey of head teachers found that 9 in10 believe that that the programmes have had a significant impact on raising the achievement of disadvantaged children and on overall standards for 7 year olds, with the remainder finding the impact to be positive.  90% of head teachers also identified significant impact across the school from the expertise of the specialist teacher, the remainder having not yet had sufficient opportunity to implement this aspect. 

Implementing the programme in school requires the allocation of funding from the school budget to meet the salary costs of the specialist teacher, who is frequently an existing member of the school staff and often undertakes other roles as well as providing intensive one to one teaching. From 2011 schools will be able to draw on the new Pupil Premium which is specifically intended to help tackle the achievement gap for disadvantaged children.
Schools will also wish to continue to build the kind of partnerships and clusters which have emerged over the life of the programmes, for example:

· Some schools with several specialist teachers, some with one, some sharing  across families of schools 

· Building capacity in school clusters with specialist teacher working across them

· Getting to every child through the layered approach

· Building on the programmes’ history of business partnership and financial investment 
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